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         Artist Louise Bradley demonstrating printmaking to Middle School pupils, May 2018. Photo: Val Tobiass. 
  
άL ŦŜŜƭ ǘƘŀǘ ƴƻǿ ŎƘƛƭŘǊŜƴ ƘŀǾŜ ƳƻǊŜ ƻŦ ŀƴ aspiration, they feel that they can actually become artists 
ǘƘŜƳǎŜƭǾŜǎΣ ǘƘŜȅ Ŏŀƴ Ǝƻ ǘƻ ŀǊǘ ƎŀƭƭŜǊƛŜǎ ŀƴŘ ŜƴŎƻǳǊŀƎŜ aǳƳ ŀƴŘ 5ŀŘ ǘƻ ŎƻƳŜ ǿƛǘƘ ǘƘŜƳΦΦΦέ (Teacher 
reflection) 
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Executive Summary 

Key hypotheses 

Berwick Visual Arts believes that by working with teachers to develop their 
confidence and skills, project activity in schools will be more effective, 
leading to better outcomes for children and young people and enhanced 
leadership of creative and cultural activity in schools. 
 
Berwick Visual Arts (BVA) has worked hard to develop partnerships with local schools 
over the past four years. Schools are keen to engage however funding constraints have 
limited opportunities to develop programmes that have depth and long-term 
meaningful impact. To address this, BVA, supported with an Arts-based Learning 
Ψ9ȄǇƭƻǊŜ ŀƴŘ ¢ŜǎǘΩ DǊŀƴǘΣ ŦǊƻƳ tŀǳƭ IŀƳƭȅƴ CƻǳƴŘŀǘƛƻƴ όtICύΣ ǎŜǘ ƻǳǘ ǘƻ ŜȄǇƭƻǊŜ 
ǊƻǳǘŜǎ ǘƻ ŘŜǾŜƭƻǇ ǘŜŀŎƘŜǊǎΩ ƭŜŀŘŜǊǎƘƛǇ ŀƴŘ ŎƻƳƳƛǘƳŜƴǘ ǘƻǿŀǊŘǎ ǇǊƛƻǊƛǘƛǎƛƴƎ ŎǳƭǘǳǊŀƭ 
education.  
 
A pilot programme of visual arts focussed Creative Professional Development (CPD) 
for teachers and artist-led school residencies facilitated opportunities for BVA to 
increase engagement with four North Northumberland schools and their wider 
cultural learning and allowed them to test approaches that increase teacher 
confidence and cultural leadership.  It was hoped these approaches would add value 
to teaching and learning, raise pupil aspiration and increase engagement and cultural 
capital, particularly for pupils experiencing disadvantage.  
 
Through engagement with artists and cultural venues, a two phase, two-strand 
approach was introduced: 
 
1. Eight teachers worked to develop creative processes and connections through the 
practical experience of working with artists, visiting exhibitions and galleries and 
ǘƘǊƻǳƎƘ ǘƘŜ ŎǳǊŀǘƛƻƴ ƻŦ Ƨƻƛƴǘ ǎŎƘƻƻƭǎΩ ŜȄƘƛōƛǘƛƻƴǎ όŦƻǳǊ ǘŜŀŎƘŜǊǎ ǿƻǊƪƛƴƎ ƛƴ tƘŀǎŜ м 
and eight teachers working in Phase 2); 

 
 2. Five CPD sessions, delivered by Northumbria University, supported teachers to 
reflect on their progress (two sessions in Phase 1 and three sessions in Phase 2). 
 
The final reflections recognise positive impact and increased confidence for teachers. 
Activity has increased within the participating schools, with greater connection 
towards the local and regional cultural resources available. Pupil engagement has 
enhanced aspiration and this has evidenced valuable impact upon learning and 
improved cultural capital. 
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Planning the Artist Placements, Teacher CPD Activity, April 2018. Photo: Val Tobiass. 
 

Create Aspire Transform Programme 
Create, Aspire, Transform (CAT): North Northumberland Schools Cultural Education 
Leadership Programme was a pilot devised to develop creative leadership skills and 
confidence of eight teachers in four schools to lead whole school cultural education 
projects that raise aspirations.  
 
This evaluation reports on activities taking place from April 2018 to January 2020 and 
draws upon evidence gathered during this period. It includes feedback from the eight 
participant teachers, CAT project artists and from Val Tobiass, Learning and 
Engagement Co-ordinator (Schools), Berwick Visual Arts. 
 
Dr Judy Thomas led the Creative Professional Development (CPD) on behalf of the 
programme and has prepared this report. It is hoped the overview of learning will 
inform future activities, with the long-term intention to support cultural partners and 
schools by influencing how they maximise their resources and expertise and how they 
respond to the pressures of decreased funding in schools. 
 

This report also draws upon The Creating Clusters Report (Thomas, 2015), Imagine 
Nation (CLA, 2017) Specialist Leaders in Cultural Education: An Evaluation (Hiett & 
Smears, 2014), the Teacher Development Fund ς Year 1 Pilot Evaluation (CUREE, 2018) 
and The Durham Commission on Creativity and Education Final Report (Durham 
University, 2019). 
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Why cultural learning? 
Recognising the Royal Society for the encouragement of Arts, Manufactures and 
Commerce (RSA) and definition produced by the Cultural Learning Alliance, cultural 
ƭŜŀǊƴƛƴƎ ƛǎ ǳƴŘŜǊǎǘƻƻŘ ŀǎ Ψŀƴ ŀŎǘƛǾŜ ǇǊƻŎŜǎǎ ƻŦ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ŎǳƭǘǳǊŜ ŀƴŘ ǘƘǊƻǳƎƘ 
culture.  It references a wide range of artistic disciplines as well as material artefacts, 
and how they relate to understanding of oneself and social conventions that shape 
ǘƘŜ ǿƻǊƭŘ ŀǊƻǳƴŘ ǳǎΩ όw{!Σ нлмуύΦ 
 

Ψ!Ǌǘǎ ŀƴŘ ŎǳƭǘǳǊŜ ŀǊŜ ŀ ƭƛŦŜ-enhancing and essential part of our existence. They bring 
pleasure, participation, self-ŜȄǇǊŜǎǎƛƻƴ ŀƴŘ ŜǎǎŜƴǘƛŀƭ ǎƪƛƭƭǎ ƛƴǘƻ ŎƘƛƭŘǊŜƴΩǎ ƭƛǾŜǎΦ .ȅ 
speaking with one voice and working together, we can realise our ambition for all 
ŎƘƛƭŘǊŜƴ ŀƴŘ ȅƻǳƴƎ ǇŜƻǇƭŜ ǘƻ ƘŀǾŜ ŀƴ ŜƴǘƛǘƭŜƳŜƴǘ ǘƻ ǉǳŀƭƛǘȅ ŎǳƭǘǳǊŀƭ ƭŜŀǊƴƛƴƎΦΩ 
Cultural Learning Alliance, 2017 

 
Berwick has a small burgeoning cultural sector; the cultural work undertaken with 
schools is relatively recent, this historical lack of access means schools have little 
evidence or experience of the long-term impact and transformative effects cultural 
learning can have on pupils, particularly those needing the most support. Whilst 
examples of creative cultural activity take place in some schools, there are gaps in 
knowledge; teachers report lack of skills and confidence, resulting in some schools not 
making the most of the opportunities immediately available.  
 
In an attempt to address this Northumberland County Council and BVA established a 
North Northumberland Creative Schools Cluster. The group creates a platform for 
dialogue, for cultural organisations and schools to meet, explore practice, understand 
ŀƴŘ ŀŘŘǊŜǎǎ ŜŀŎƘ ƻǘƘŜǊΩǎ ƴŜŜŘǎΦ ¢ƘŜ ŎƭǳǎǘŜǊ Ƙŀǎ ƳŜǘ ƻƴŎŜ ŀ ǘŜǊƳ ǎƛƴŎŜ нлмпΦ  Lƴƛǘƛŀƭƭȅ 
a small amount of seed funding was available to increase creative opportunities in 
schools; however, the take up was disappointing. This revealed a lack of knowledge 
about what the cultural sector has to offer and significant lack of confidence by 
teachers to instigate activities.  
 
Lƴ нлмр ǘƘŜ Ψ/ǳƭǘǳǊŀƭ 9ŘǳŎŀǘƛƻƴ /ƘŀƭƭŜƴƎŜΩ ǿŀǎ ƭŀǳƴŎƘŜŘ ōȅ !Ǌǘǎ /ƻǳƴŎƛƭ 9ƴƎƭŀƴŘΦ !ǎ ŀ 
result, Local Cultural Education Partnerships (LCEPs) were formed. Culture Bridge 
North East leads the Northumberland LCEP and offers schools support for Arts Award 
and Artsmark. The Northumberland LCEP is a multi-sector partnership group, 
including representatives from culture and education, who work together to improve 
cultural education with children and young people in the region. Culture Bridge North 
East also offers a Cultural Leadership in Education programme. Whilst there is a 
tangible focus in the area through the LCEP, its priorities are not understood by all 
schools and teachers. Some are unaware of the LCEP and others feel the activity is 
disconnected to daily practice; there is a considerable gap of understanding for those 
schools not included in the LCEP.  
 
Whilst the LCEP positively demonstrates organisation response, cluster development 
and proactive responses from those involved, the stretching of organisations also 
presents significant challenges. With budget cuts and increased targets, the capacity 

https://www.culturallearningalliance.org.uk/about-us/cultural-learning-key-terms-and-definitions
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of key individuals is becoming increasingly limited, something schools and teachers 
are not always aware of. 
 

Ψ.ǳŘƎŜǘŀǊȅ ǇǊŜǎǎǳǊŜǎ ŀǊŜ ŎƻƳƳƻƴǇƭŀŎŜΦ tŀǊǘƴŜǊǎƘƛǇ ŀƴŘ tǳǇƛƭ tǊŜƳƛǳƳ ŀǊŜ 
recognised as possible routes to alleviate pressure, however, further work is 
required to recognise potential, to attract and access funds. Part of the challenge 
is to maximise the value of the investment in cultural learning by increasing 
expertise in how to assess the impact of cultural learning in terms of pupil 
outcomes and school improvement.  
 
Having strong leadership and support from Head Teachers is crucial. Building trust 
ǿƛǘƘ ǎŎƘƻƻƭǎ ŀƴŘ ǘƘŜ ΨǊƛƎƘǘ ǇŜǊǎƻƴΩ ƛƴ ǎŎƘƻƻƭǎ ǘŀƪŜǎ ǘƛƳŜΦ CƻǊ ǎǘǊƻƴƎŜǊ ŎƻƴƴŜŎǘƛƻƴǎ 
between cultural organisations and schools to develop, high quality, positive 
experiences that highlight the benefits of cultural learning need to take place.  
 
There is a need to offer curriculum-linked, high quality programmes. This requires 
effective communication between schools, cultural organisations and practitioners 
to develop a relevant offer. The cluster meetings create links and build 
connections, creating a forum to advocate cultural learning and giving it new 
ǊŜƭŜǾŀƴŎŜ ǿƛǘƘƛƴ ǘƘŜ ǎŎƘƻƻƭ ŎƻƴǘŜȄǘΩ ό¢ƘƻƳŀǎΣ нлмрύΦ 

 
Val Tobiass, BVA Learning and Engagement Co-ordinator, instigates, manages and 
facilitates the cluster; in her role she also acts as advocate for Artsmark and Arts 
Award activities. This places a significant reliance on one individual, who works in a 
part time capacity.  
 
BVA found schools keen to engage however funding constraints have limited 
opportunities to develop programmes that have depth and long-term meaningful 
impact. Staff knowledge and experience of working with artist practitioners, cultural 
organisations and delivering whole school cultural activity was low. The Create, 
Aspire, Transform (CAT) programme therefore sought to develop skills that can be 
sustained into the future.  
 
A crucial recommendation made in the 2019 Durham Commission is that schools 
require Creativity Champions: 
 

ΨSchools that value creativity should nominate a champion for creativity. This role would 
require an understanding of teaching for creativity and the ability and resource to 
promote this across the curriculum. This champion should have a voice at the level of 
ǎŜƴƛƻǊ ƭŜŀŘŜǊǎƘƛǇ ŀƴŘ ŜȄǇƻǎǳǊŜ ŀǘ ǘƘŜ ƭŜǾŜƭ ƻŦ ǎŎƘƻƻƭ ƎƻǾŜǊƴŀƴŎŜΦΩ                                                                                 
Durham University, 2019 

 
Through carefully considered programming, Val initiated the CAT pilot programme; 
the pilot has strategically worked to increase teacher understanding of the processes 
for commissioning artists and arts organisations and gives evidence of the benefit of 
cultural learning experiences for pupils and increased enthusiasm for teachers to 
prioritise creativity in schools.  Through the programme BVA has developed key 
relationships with school leadership and participating teachers, individuals who are 
significant; ǘƘŜȅ ƘŀǾŜ ōŜŎƻƳŜ ƛƴǾŀƭǳŀōƭŜ ŀƳōŀǎǎŀŘƻǊǎ ŀƴŘ ΨŎƘŀƳǇƛƻƴǎ ŦƻǊ ŎǊŜŀǘƛǾƛǘȅΩ 
ǿƘƻ ŎƻƴƴŜŎǘ ǘƘŜƛǊ ǎŎƘƻƻƭǎΩ ŎƻƳƳǳƴƛǘƛŜǎ ǿƛǘƘ .±!Φ ¢ƘŜȅ ŀŘǾƻŎŀǘŜ ǇƻǎƛǘƛǾŜƭȅ ǘƘŜ 
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benefits of creative cultural learning and enthuse colleagues to make more of the 
cultural resources available in Berwick and beyond. 
 
Modelling creative collaborative working, the programme initially aimed to embed 
creative and strategic approaches in four schools; it retains a longer-term goal to 
widen the programme across a wider consortium within North Northumberland. This 
pilot demonstrates how strategic programming addresses a confidence, skills and 
knowledge gap that limit teacher ability to deliver effective cultural learning in and 
through the arts in schools. This facilitates teacher leadership and commitment to 
prioritise cultural education in schools that have had no track record of long-term 
cultural learning programmes. Through CAT participants had opportunity to acquire 
new skills and develop strategic thinking. These emerging leaders were given time, 
opportunity and focus to collaborate and reflect on the value of cultural learning and 
understand the positive impact this has on pupils and how it can be embedded in 
school.  
 
Going forwards, it is hoped sustained relationships between the schools and cultural 
partners continue. The overall impact potentially supports improvement in skills and 
attainment across the curriculum. Through sharing and dissemination, the CAT 
programme seeks to provide school leadership teams with evidence that 
demonstrates the positive impact cultural learning can have on their most 
disadvantaged pupils; it is hoped schools continue to operate on a higher, more 
strategic level and, in the long-term, invest in cultural activities. 

 

 
Teacher cultural leadership confidence baseline created at the first Teacher CPD session, April 2018. Photo: Val Tobiass. 
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Recommendations 
A list of 12 key recommendations are outlined at the end of this report; they are briefly 
summarised as follows: 
 

1. Cultural organisations should support and value developing strategic work 
with schools;   

2. Cultural organisations should establish and nurture collaborative partnerships 
with school leaders; 

3. Together, cultural organisations and schools should recognise the benefits of 
research to develop innovative programming, that encourages best practice 
and creates added value to teaching and learning;    

4. Schools should support staff to engage in creative professional development;   
5. Schools should make more cross-curricular links through creative cultural 

learning activities; 
6. Teachers should be supported to collaborate with artists and to take 

ownership of projects; 
7. Programmes should invest adequate time for planning, implementation, 

reflection and celebration; 
8. Schools should continue to work together, taking advantage of sharing events 

as vehicles for learning and exploring sustainable routes for developing 
practice; 

9. Together, cultural organisations and schools should recognise the wider 
community benefits resulting from creative, cultural learning activities;  

10. Schools should strategically involve parents and Governors in the programme; 
11. More robustness is required in giving programmes visibility;  
12. Schools should ensure creative, cultural learning is fore fronted and recognised 

within Ofsted Inspections. 
 

 
Sense of Place exhibition, The Gymnasium Gallery, Berwick, June 2019. Photo: Val Tobiass. 
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Methodology 
Using a mixed methodology evaluation, informed by a logic model to map the 
relationship between activity and intended outcomes, this evaluation is underpinned 
by qualitative research approaches that capture and analyse the individual 
experiences of the Learning and Engagement Co-ordinator for Berwick Visual Arts, the 
artists selected to work on the programme and the participating teachers. The 
approaches of evaluation included creative, reflective activities, focus groups, 
interview and reflective diaries. Aiming to capture impact, light touch processes that 
are enjoyable and easy to share beyond the programme were used (visual journals, 
presentations and logbooks). This was supported by interviews, focus groups and 
questionnaires with the teachers and Head Teachers.  
  
There were two phases: Phase 1 working with two schools (4 teachers) and Phase 2 
working with two additional new schools (8 teachers). The teachers from Phase 1 
mentored the teachers who joined Phase 2. The visual arts activity was open to wide 
interpretation and teachers were supported to be ambitious. The programme centred 
on weeklong artist placements in each participating school. The placements led to a 
joint, public exhibition at Berwick Museum & Art Gallery in Phase 1 and at The 
Gymnasium Gallery, Berwick, in Phase 2. 
 
To develop ownership, the scope of each placement was determined by teachers and 
pupils, with A Sense of Place theme; the theme supported an exploration of living in 
rural North Northumberland. BVA supported teachers to plan and coordinate the 
programme including commissioning artist practitioners. 
  
In Phase 1 teachers and pupils visited The Watchtower Gallery in Berwick and The 
Great Exhibition of the North including BALTIC, in Gateshead.  In Phase 2 teachers and 
pupils visited the Hatton Gallery in Newcastle, BALTIC, in Gateshead and The Granary 
Gallery and Gymnasium Gallery in Berwick.  
 
BVA co-ordinated the CPD and evaluation process, supported all aspects of the 
exhibitions; BVA tracked overall progression of the programme, providing support 
throughout delivery. The overall evaluation and CPD was delivered by Dr Judy Thomas 
from Northumbria University. 
 
Reflection was embedded in the CPD sessions to deepen impact. This evaluation seeks 
to provide evidence to support project momentum to take the learning forward. The 
findings will be presented to a wider consortium of Northumberland teachers, with 
recommendation of similar activities in a wider context. The project was also 
presented at the 2019 Engage Annual Conference, Unlocking Culture: an entitlement 
for children and young people, in November 2019. 
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Overview of CAT Activity: April 2018 ς January 2020 

¶ 4 Schools - Tweedmouth Community Middle School, St Cuthbert's First School, 
Holy Trinity First School and Spittal Community First School. 

¶ 8 Teachers  
¶ 5 Artist Practitioners (1 artist worked both Phase 1 and Phase 2) 
¶ 36 days with artist practitioners working in school  
¶ 6 days with artists installing exhibitions with pupils and teachers 
¶ 2 exhibitions created 
¶ 506 pupils participated in artist-led school activity  
¶ 125 pupils visited Sense of Place Exhibition at Berwick Museum & Art Gallery (also 

visiting rest of Museum), June 2018 
¶ 207 members of the public visited Sense of Place exhibition at Berwick Museum & 

Art Gallery, June 2018 
¶ 206 pupils (accompanied by 32 teachers and parents) visited Sense of Place 

Exhibition at The Gymnasium Gallery, Berwick, June 2019 
¶ 333 members of the public visited Sense of Place exhibition at The Gymnasium 

Gallery, Berwick 6-9 June 2019 (571 visits in total) 
¶ 19 year 8 pupils visited BALTIC, June 2018 
¶ 24 year 8 pupils visited BALTIC, Oct 2019 
¶ 24 year 3 and 4 pupils visited Sage, BALTIC and Design Centre as part of Great 
9ȄƘƛōƛǘƛƻƴ ƻŦ ǘƘŜ bƻǊǘƘΩǎ - Get North Quayside Trail in July 2018 

¶ нн ȅŜŀǊ о ŀƴŘ п ǇǳǇƛƭǎ ǾƛǎƛǘŜŘ ¢ƘŜ ²ŀǘŎƘǘƻǿŜǊ DŀƭƭŜǊȅ ǘƻ ǎŜŜ Lŀƴ {ǘŜǇƘŜƴǎƻƴΩǎ 
collages, June 2018 

¶ 26 year 1 and 2 pupils visited The Watchtower GalƭŜǊȅ ǘƻ ǎŜŜ Lŀƴ {ǘŜǇƘŜƴǎƻƴΩǎ 
collages, June 2018 

¶ 35 year 1 pupils visited Northumbria University and the Hatton Gallery, November 
2018 

¶ 60 year 2 and 3 pupils visited Northumbria University and the Hatton Gallery, 
November 2018 

¶ 27 year 3 and 4 pupils visited Northumbria University and the Hatton Gallery, 
December 2019  

¶ 224 pupils visited Zoe Childerley: Beyond the Pale exhibition at The Granary 
Gallery, January 2019 

¶ 23 year 8 pupils attended Creative Careers Day at BALTIC, March 2019 
¶ 33 year 4 pupils visited BALTIC and undertook 2-hour artist-led workshop, May 

2019 
¶ 62 Year 2 and 3 pupils visited BALTIC, July 2019 
¶ 62 year 2 and 3 pupils visited Roy Voss: The Way Things Are at The Gymnasium 

Gallery, May 2019 
¶ 62 year 2 and 3 pupils visited Kirill Sokolov: A Russian Painter in Northumberland 

at The Granary Gallery, May 2019 
¶ 133 pupils visited Turner: Northern Exposure exhibition at The Granary Gallery, 

September / October 2019 
¶ 164 pupils visit the Wilhelmina Barns-Graham: Inspirational Journeys exhibition at 

The Granary Gallery, January 2019 
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¶ 164 pupils participated in artist-led school activity inspired by Wilhelmina Barns-
Graham, January 2020 

¶ 196 pupils achieved Arts Award Discover. 

Professional Development 

¶ 5 whole day CPD sessions with Val Tobiass and Judy Thomas, held: April 2018, 
July 2018, September 2018, February 2019 and April 2019. 

¶ 3 North Northumberland Creative Schools Cluster meetings (July 2018, June 
and November 2019) 

¶ 10 teachers attended the North Northumberland Creative Schools Cluster 
meeting at Sense of Place exhibition, July 2018 

¶ 21 people including 9 teachers and 10 cultural organisations representatives 
attended the North Northumberland Creative Schools Cluster meeting at 
Sense of Place exhibition, June 2019 

¶ 9 teachers attend Working with Modroc session led by CAT teacher, February 
2019 

¶ 5 teachers and 1 teaching assistant completed Arts Award Discover and 
Explore Advisor Training 

¶ 25 x undergraduate students devised and delivered workshops for visiting 
schools, November 2018 and December 2019 

¶ 9 x undergraduate students devised and delivered workshops for 12 x teachers 
and teaching assistants, January 2020 

¶ 2 mentor sessions with Val Tobiass, Judy Thomas and Susanne Burn. 

Artist Graham Patterson demonstrating to First School pupils, May 2019. Photo: Spittal Community First School 
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/ǊŜŀǘŜ !ǎǇƛǊŜ ¢ǊŀƴǎŦƻǊƳ !ƛƳǎ ŀƴŘ hǳǘŎƻƳŜǎ 

Aims 

1. To develop school culture to value cultural interventions;  
2. To add value to teaching and learning; 
3. To raise pupil aspirations and increase cultural engagement; 
4. To develop leadership of cultural activity within 4 Northumberland schools; 
5. For participating teachers to develop skills, knowledge and confidence;  
6. To generate evidence that demonstrates the impact of cultural learning on 

children and young people; 
7. To disseminate learning. 

Outcomes 

¶ More confident teachers able to lead and champion cultural activity on their 
schools; 

¶ Teachers feel more able to collaborate with artists and able to take ownership 
of projects;  

¶ Increased cultural capital for children and young people; 

¶ Raised aspirations; enhanced confidence and communication skills and a 
desire to take part in more cultural activity; 

¶ Change in culture of schools and recognition of the value of cultural activity 
on supporting teaching and learning;  

¶ Schools as beacons for other Northumberland schools;  

¶ Understanding of replicable and sustainable models of working; 

¶ Embedded approach to evaluation in BVA and enhanced capacity and 
confidence. 

 

 



Create Aspire Transform ς Evaluation. Judy Thomas 2020. 15 

Schools 
AIM 1: To develop school culture to value cultural interventions  
OUTCOME: Change in culture of schools and recognition of the value of cultural 
activity on supporting teaching and learning; Schools as beacons for other 
Northumberland schools 
 
Phase 1 engaged a First and Middle school.  
Phase 2 engaged three First schools and one Middle school.  
 
!ƭƭ ǇŀǊǘƛŎƛǇŀƴǘ ǎŎƘƻƻƭǎ ŀǊŜ ƴƻǿ ǊŜŎƻƎƴƛǎŜŘ ŀǎ ΨDƻƻŘΩ in their latest Ofsted inspections. 
These schools share similar challenges: Participant schools have a high number of 
special educational needs children: including 21.2% at one of the First Schools (the 
national average is 12.1%). Commonly the schools experience pupils with low 
aspirations and poor verbal and written communication skills, this is particularly 
evident among the above average levels of pupil premium children in three out of four 
of the schools: 33% at Middle School, 17% and 23% in two of the First Schools. 
Pupil Premium is available to allow schools to put interventions into place to try to 
close the gap between disadvantaged pupils and their peers.  The schools identify low 
cultural capital among pupil premium children as a barrier to building individual 
confidence and raising aspirations. Whilst the additional Phase 2 First School has a 
lower number of 7.8% pupil premium children, discussions with Senior Leadership 
reveal this presents different challenges. Whilst, positively, this represents fewer 
children, the additional need for support for children at the school remains high. 
Leadership reflect children in this school may not come from such a diverse spread of 
different socio-economic backgrounds however many are still disadvantaged and only 
just miss the pupil premium eligibility status. School leaders therefore do not have the 
allocated funds to meet their pupils' needs as they assess them. 
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Pupil Confidence and Aspiration 
AIM 2: To add value to teaching and learning 
OUTCOME: Increased cultural capital  
 
AIM 3: To raise pupil aspirations and increase cultural engagement  
OUTCOME: Raised aspirations; enhanced confidence and communication skills and 
a desire to take part in more cultural activity 
 
One intention of the CAT programme was to increase pupil confidence and improve 
the verbal and written communication skills of pupil premium students. Pupil 
feedback was captured using embedded approaches, teachers integrated reflection 
into the creative activities supporting the expression of opinions and development of 
critical thinking skills. Teachers reflected upon this feedback and shared case studies 
at the CPD events and through their final evaluations.   
 
Through working with artists, exploring creative career paths and visiting galleries the 
programme was also designed to support pupil aspiration. Appreciation of what artists 
do, what being an artist might be was considered. There was increased recognition 
that galleries are places for everyone. Classes from the three First Schools visited 
Northumbria University for a day and worked with undergraduate students to 
introduce Higher Education as a future option. The Middle School took keen year 8 
pupils to a Creative Careers Day held at BALTIC. 
 
Some pupils used their experiences and reflections to support individual Arts Award 
submissions.  Through the programme 196 pupils gained Arts Award Discover. 
 

 
First School pupils working with Northumbria University Fine Art students, Newcastle, December 2019. Photo: Val Tobiass 
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Teacher Confidence and Cultural Leadership 
AIM 4: To develop leadership of cultural activity within 4 Northumberland schools 
OUTCOME: More confident teachers able to lead and champion cultural activity in 
their schools 
 
AIM 5: To develop skills, knowledge and confidence 
OUTCOME: Teachers feel more able to collaborate with artists and able to take 
ownership of projects 
 
In the long-term, it is anticipated the participating teachers continue to benefit from 
their CAT experiences. The project set out to develop the necessary knowledge, skills 
and confidence for teachers to deliver and organise cultural education activities across 
ǘƘŜ ǎŎƘƻƻƭ ŎǳǊǊƛŎǳƭǳƳ ǿƛǘƘ ƛƴŘŜǇŜƴŘŜƴŎŜΦ ²ƛǘƘ ǘƘŜ ǇǊƻƧŜŎǘΩǎ ŎƻƴŎƭǳǎƛƻƴΣ ǘƘŜ ǘŜŀŎƘŜǊǎΩ 
reflections reveal their confidence has increased. Already there is indication their 
practice is changing. For example in Phase 2, visits to both Berwick galleries increased, 
with engagement from all participant schools. Also, at the end of project meetings, 
the teachers demonstrated independence with new ideas and creative suggestions on 
how CAT activities can be extended beyond the life of the project. These teachers now 
feel more confident to use galleries as educational resources and to work 
collaboratively with artists.  
 
Although, the cultural leadership skills of the teachers are significantly enhanced, the 
shared learning identifies ongoing challenges; there are still barriers that make 
creative cultural learning difficult to embed across schools. This has identified the 
importance of the cultural sector to broker opportunities and to work closely with 
school leadership to develop approaches that align with curriculum and Ofsted 
priorities. 

 
Session Schedule, May 2019. Photo: Val Tobiass. 


